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Arqumont- for lengthonlnq the lt‘hOOl day

“and/or ‘school yesr are predicated on the notion

that more time devoted to learning will. yleld
proportionally highér achievement scores. Research
deta reveal, however, that thé correistion between
time and .chlevmm is for slighter then expected. '

.The quality of time spent in learning is mare .

important than the quantity; moreover, tha costs of
extending school time sreé dl.prepbrtlonm to' any
reoultlng lmtructlonll geins.

v

' Do Amrlc.d_ chudnn .poud -enough time In - .

school?

Othar industrielized countries, such as . .
Englend, provide up to 8 hours a day in school 220
in the United States, tha typicel
school day lssts 6 hours end the schocl yesr is 180
days. Of great concern. to the Nationsl Commission
on Excellence in Education was the fact that the
aversge school in"the Uriited States provides only
22 hours of scademic instruction per wesk, -

. These findings prompted the commiasion to -
recommend "more sffective use of the existing
lchool dey, a longer school dey, ur e longer: school
vear. But the assumption underlying this
wroposal, that more time in school would increase
student’ lurnlng. hu not 9one unchlllenged.

will’ longthonlng the time. spent In schaol

-lmprovc student ‘achievement? '

Perhaps. But research indicates that the
relation between time and learning is complex end
problematic.  First, s distinction must be drawn
between time allbcated for instruction, time .
angeged in instryctional activities, .ahd time -pont .

- successfully completing. instructional sctivities.

points).

Tha latter slone has been found to have a direct
correlstion with achievement. Yet aven here, the °
affect of edditional time on task on student -
schisvément is less than researchers expected.
Nancy Kerweit found in @ recent study thet sn
edditional 60 minutas a day allocated to resding
eomprchomlon slone would be required. to reise test

_scores by a quarter of a stendard deviation (i.e.,

25 points on an SAT-.tylo {est scored lrom 200-!@

Richerd Roumlllor ukwlu found the
correlation to be surprisingly lowt  In a study of .
Stenford Achlavement Tut scores mng thlrd '
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gradero. ‘only 2 porcent of the varience in relding
scores was associated with percentage of time on
« task. dt is questionsble, therefore, whether
fessible increases in time spent in achool cen
_ oubotanthlly hprovo otudont .chlwmnt.

St P

Hovmehululng nch.dtholl dcvoudto R
lmtructbﬂ? .

Aceordlng to Roumlllor. e typical ochool yun
. of 1,080 hours may resuit in as faw ss 364 hours of ,
time on task, after time has been deducted for - .
" noninstructional activities, process activity’ :
~-{distributing meterisl, kesping discipline), s
onteslém, end tima not on tesk. - Such findings .
suggest that the amphasis should be pleced on
--quality, rether than quentity, ‘of time spent in. o
- school. - Administratora should strive to reduce the
smount of- oehool time thet le eithar lost or
divarted to noninstructional sctivities before
B oxtondlng the ochool doy or year. -

) Mun p,eheol time bo_ uohdrmu sffectively?

Gery Stuck and Marvin Wyne offer ussful- )

. suggestions for achieving a stronger torrelation

between lesrning time and schievement. Teachers
should show students cleerly whet they are expected

to learn’ and how to messure ccoompliohmot. In

oddltlon. taschers should est tha task at an '

" sppropriete lov-l of dl\‘flculty. select learning

teske resulting in- @ hlgh lével of success, employ ., .

objective fesdbeck, m re frequent responses, and ’

ensure gvarlap of curriculum and, testing. To

incresse opportunlty to learn, teachers should

. begin end-end:lessons precisely on time, reduce

trensition time between tasks, minimize waste time. *

and clouly monlto!: ltudont lurnlng. . -

, Whet othor ressens m mu for lncuulng tlu
"in schosi? .. :

Although tha correlstion betwoen tlme in -

« scheol and student schievement is equivocal, some
have srgued for increasing time spent in school on
' other grounds. According to Scott Thomson,
_akecutive director of the Natlonal Associstion of

" Secondary School Principals, a longer schadl yer
s needed to lceommodue the roqu rements of the
Information ogu. :
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Hany te‘nchora'__hlikewiu arque that they' need
more time to cdver the material their students
require. Others cite nonacsdemic reasons, such ss

thé incressed percentage of working mothers who

would welcome a progrem allowing students ‘to stay’
in:schuol until the ‘ehd of their work day. 3uch
time could -be used for activities ranging from
remedial isbs and gymnsstics to computer. electives.

1

How mach would it coet? ' .

Acoording to a recent study by Allun Odden of
the Education Commission of the States, extending
the school day to 8 hours would cost the nation
more then $20 billion snnually, as would .

* lengthening the school year from. 180 to 200 dsys.

In a time of budget tuts, fundiny for such

additional costs would be hard to come by.
The'cost effectiveness of extending school

time. has also been questioned. 'Henry Levin

E suggests “that a district that extends the #chool

. ef 1ect| veneu.

year and day enough to raise costs $500 or more per

pupil might do better to increase teacher salaries,
hire remedial specislists, or obtain new equipment,

‘since "simple mechanical-increases in the use of

time may not have a significant impact on
schievement or other school output, snd they are
likely to be costly relutive to their :
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